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v Questions to be asked orally
v Using a scribe (ensure met adult before and practised

working together)
v Allow dictation into a recording device
v Allow for part of the test to be done one day and follow

with the rest on a second day.
v Simplify and de-clutter the appearance of the test.

Environmental Adjustments
v Smaller room /Separate Room
v Seating i.e. Closer to examiner/teacher
v Let them go in first or last.
v Let them wait in a quiet area away from crowds of

students

Time Adjustments
v Apply for a longer time allocation.
v Remove time constraints ie do test until complete, Aim

is to know students knowledge not how fast can do
work.

v Allow extra reading time. Many students have difficulty
processing exam questions and would score much
higher when given extra time to read the questions

ALSO important to consider tKe eIIeFt oI noise Irom�
v Fans. Many schools have large overhead fans which

makes the paper flick around. This can be distracting
and make students lose concentration.

v Air conditioning
v Sports classes outside/ students on breaks
v Passing traffic
v Lights flickering

----------------------------------------------------------------------------------------------------------------------------------- 
Successful Strategies / Adjustments 
for Tests and Exams
Exam time and tests are often a very difficult time for 
students with AS'. Their anxiety, fear of failure, 
perfectionism and learning style often makes this a highly 
stressful time for everyone. ,n my experience often their 
longer processing time makes it difficult to read a question 
and then figure out what it really means. They may also 
perseverate (become stuck and not move on) on a question 
that they don¶t know. Some students have difficulty 
explaining their 
thinking
 and just put the answers rather 
than showing their 
working out�
 ,t¶s important we put in 
place appropriate procedures /adjustments so that students 
can perform at their best in tests 	 exams.

,n my experience the more practise students have with 
exams and tests the better we can prepare them. %y doing 
practice tests and past papers we can become aware of the 
adjustments needed to support the students to ensure the 
best outcomes. 

One of the most important considerations when testing 
students with AS' is to ascertain what the required 
adjustments are to best assess the student¶s knowledge. 
+owever some students may resist the adjustments as they 
don¶t want to stand out or feel different from their peers. :e 
may need to explain to them that this is going to bring out 
their best results. :e need to appeal to their µintellectual 
vanity�
 Whey will do better in the test if they use the 
adjustments. 

The student needs to know that we are looking for 
adjustments not advantages. 

These may include:

Exam Style Adjustments

7UaIILF /Lght 6tUateg\

My favourite technique for class work tasks and exams is ³The 
Traffic Light Strategy´ This allows students to visually 
differentiate their own work. 

+ere is how , explain it to students:

“In a test/exam or class work it is best you start with the easy 
Tuestions� Sometimes those questions are in the middle or 
the page, or sometimes they are at the end. You don’t have to 
do the work in order, start with what you “Fan do” as this 
helps your brain get ready to have a go at more difficult 
questions. If you start with the hard questions your brain 
starts to “freeze,” “worry,” or even “panic” so then you feel 
like you can’t do the work. So if you use the traffic light 
system you can actually sometimes do questions you thought 
you didn’t know how to do. So start with green/go, then do 
yellow/caution and then red/have a go even though hard”

Teach the *reen, Orange and Red 
strategy for answering questions. Read 
through the test and mark each question 
with a:

v *Ueen maUN (, know how to
answer this).

v 2Uange maUN (,¶m not sure about
this question, but , can attempt it).

v 5ed maUN (, don¶t know where to
start with this question).

5esuOts
Receiving marks from tests and exams can be stressful for 
some students. Some students with AS' have social anxiety 
around receiving news of their results and need it done in a 
private setting. Check with the student, families and support 
staff the best way for the student to get feedback and marks.

7he (ssentLaO *uLde to 6eFondaU\ 
6FhooO� %\ 6ue /aUNe\ and $nna 
7uOOemans 
Revised and expanded in ����. A practical guide to 
secondary school. ,deas for all staff�

ü &urriculum engagement
ü $ccommodations
ü *roup work
ü +omework
ü 8sing technology
ü %ehaviour support
ü 2rganisational skills
ü %uilding independence.

,ncludes proformas to photocopy and save you time. This 
book has over ��� pages of proven ideas and strategies. 
&2'( %��   ������ �SOus 3 	 +�  

6WDUW ZLWK DQsZHULQJ WKH TXHsWLRQs PDUNHG JUHHQ� WKHQ WKH 
RUDQJH DQG 7+(1 WKH UHG�
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1E: aFtivities or FKanJe
v :hat to do if your teacher is away
v *oing on Camp /Excursions/ Swimming Lessons
v 1ew Teacher RU 1ew Teacher Aide
v Change in Family: Loss of family member, 'ivorce, 1ew

%aby

How to Create Successful Social Scripts

ü Use Photos, line drawings, comic strips or even video to support social sFULSWs.

ü Many students like helping to make the social scripts this can include selecting photos, typing or writing words, illustrating or
laminating the finished book

ü ,t is important to use words that aren
t too specific such as 
Sometimes,
 
Usually,
 
Often,
 or 
Occasionally
 ± this allows for
flexibility

ü Social sFULSWs are AL:A<S positive. 'on¶t use sentences such as �, often interrupt,´ or ³Sometimes , hit other children.´
These sentences don¶t give information about available alternatives.

ü Read with the social script with the student and check they understand, often it takes a few edits to get the social script
perfect.

The key with Social Scripts is they need to be re-read often to reinforce the learning. 'on¶t wait until a problem arises to revisit.  Make a 
copy for home and school. Many students , have taught love to re-read the social scripts regularly� especially if they have been 
successful.
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Promoting Social Understanding - Social Scripts
Friendship, play and social interaction are all two-way ± and we need to support both the child with AS' and their peers to make 
social skills programmes work. Using social scripts to teach children with AS', A'+', O'' and P'A how to engage socially can 
be a great strategy to improve understanding of events and situations. Social scripts describe a social situation, skill or concept. 
The goal of a social script is to promote true social understanding.

For example, , taught a <ear � girl who wasn¶t doing her work, constantly getting frustrated and not staying at her seat. ,t turned 
out she didn¶t know how OR when to ask for help. Creating a social script to explain the concept of µasking for help,¶ significantly 
changed this child¶s ability complete work. Other students seem to learn these concepts without explicitly being taught, but in my 
experience AS', A'+', O'' and P'A students need support to understand expectations, rules and changes. The reason social 
scripts are so effective is that they are visual, can be referred back to and tell the child what to do or expect.  

Ultimately, they help children with AS' understand social rules, what others mean and how to interact.  

“Improvement in behaviour doesn’t come from the social script, it comes from improved 
understanding of events and situations.” 

([amSOes oI Social Situations ZheUe \ou mLght use 6oFLaO 6FULSts

8nderstandinJ ExSeFtations� 5ules
v :KDW WR GR LI \RX QHHG KHOS
v :KDW WR GR LI \RX PDNH D PLsWDNH
v 6LWWLQJ RQ WKH PDW�GHsN RU :DLWLQJ LQ /LQH
v :KDW WR GR ZKHQ , JHW WR sFKRRO
v :KDW WR GR ZKHQ , ORsH sRPHWKLQJ

How to Stop Your Words from Bumping into Someone Else’s _ %y Anna Tullemans 	 Rhonda 'ixon 
7KLs ERRN KDs �� 5HDG\ WR XsH 6RFLDO 6FULSWs� $OO RQ $� SDJHs ZLWK DQ H[FHOOHQW SLFWXUH WR H[SODLQ sR PDQ\ 
RI WKH FRPPRQ FKDOOHQJHs sWXGHQWs ZLWK DQ $6' IDFH LQ sRFLDO DQG sFKRRO sLWXDWLRQs� 7KH\ LQFOXGH� *HWWLQJ 
6RPHRQH¶s $WWHQWLRQ� 6WDUWLQJ D &RQYHUsDWLRQ� ,QWHUUXSWLQJ� $sNLQJ 6RPHRQH WR 3OD\� :KDW LI D 3HUsRQ 6D\¶s 
1R¶"� $sNLQJ IRU +HOS� +RZ ORXG RU sRIW \RXU YRLFH sKRXOG EH� :DLWLQJ LQ /LQH� :DLWLQJ RQ WKH 0DW DQG 
:DLWLQJ DW \RXU 'HsN�
&2'(� %�� ���.�� (SOus P 	 H) 

The New Social Story %ook _ E\ &DURO *UD\ 
7KLs ERRN Ls D PXsW�KDYH IRU HYHU\ sSHFLDO QHHGs DQG LQFOXsLYH FODssURRP� 7KH HDs\ WR XsH IRUPDW DOORZs 
WHDFKHUs WR TXLFNO\ ORRN XS DQ LQ�WKH�PRPHQW sROXWLRQ DQG OHDUQ DERXW ZKDW WKH FKLOG Ls FRPPXQLFDWLQJ� DQG 
ZK\� 7KLs ERRN LOOXPLQDWHs SRssLEOH FDXsHs RI WKRsH P\sWHULRXs EHKDYLRXUs DQG PRUH LPSRUWDQWO\� SURYLGHs 
sROXWLRQs� 
&2'(� %�� ���.�� (SOus P 	 H) 

Ready to Use Social Scripts
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Perspective Sentence
Makes the script personal 
for the child and more 
specific to them. ,t appeals 
to their literalness. 

Coaching Sentence
.eeps it positive and tells 
the child what to do.

Conclusion -! $ffirmation 
Positively reinforces and 
restates the original 
purpose with addition 
information

It is okay to ask the teacher for help if I don't know 
what to do.

$lternative Scenario
,nclude likely scenarios 
to avoid anxiety 

Descriptive Sentence
Teaches the social skills 
necessary in the scenario

([amSOe oI +oZ to :ULte a 6oFLaO 6FULSt

7LtOe
,ntroduces the topic/
scenario
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Top 10 Books to Help Teach Social Skills to Children with ASD 

Social skills and behaviour regulation are important for all children, but children with ASD and ADHD often need extra support 
and teaching of social sNLOOs. Below are some great resources to help teach social skills to children with ASD, ADHD and other 
development delays. 

Developing Social Skills By Sue Larkey & Gay von Ess 
 A starting point for teaching and encouraging social interactions and skills for children with an autism spectrum 
disorder and other developmental delays. It is a useful concrete and visual resource which when coupled with 
videoing, role playing and modelling will help young primary school age children with an autism spectrum 
disorder to better understand the social world around them. This book includes hundreds of ideas, social stories 
and worksheets. It is a great resource full of time savers for home and school. 

Socially Speaking Board Game 
This fun game focuses on social interaction in three key areas: home, school, and the wider community. 
Children are able practice vital skills such as greetings, turn-taking, eye contact, listening, compliments, 
emotions, telephoning others, showing interest in what others are saying, sitting appropriately and still, asking 
and answering questions, using your voice effectively, developing and maintaining friendships, and more. 
Contains game board, 100 question cards, playing pieces and teacher’s notes for 2 to 6 players. Cards can be 
used for whole class activities. 

The New Social Story Book | by Carol Gray 
This book is a must-have for every special needs and inclusive classroom. The easy to use format allows 
teachers to quickly look up an in-the-moment solution and learn about what the child is communicating, and why. 
This book illuminates possible causes of those mysterious behaviours, and more importantly, provides solutions! 

OLD FAVOURITES 

Taking Care of 
Myself  

by Mary Wrobel 

Socially Speaking 
(Book) 
By Alison 
Schroeder 

Why Do I Have 
To? 
By Laurie 
Leventhal-Belfer 

What Did You 
Say? What Do 
You Mean? 
By Jude Welton 

It’s Raining Cats 
and Dogs 
By Michael Barton 

The Social Skills 
Picture Books 
By Dr Jed Baker 

The Asperkid’s 
Secret Book of 
Social Rules 
By Jennifer Cook 
O’Toole 

The Aspie Teen’s 
Survival Guide 
By JD Kraus 

How To Stop 
Your Words from 
Bumping into 
Someone Else’s 
By Rhonda Dixon 
and Anna 
Tullemans 

Find out more about these resources, download free tip sheets, request a catalogue, and order 
teaching resources – all online at www.suelarkey.com.au 
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7he One Thing I Wish I 
.new <E$RS ago...
ZDs WKH ,03257$1&( RI H[HFXWLYH IXQFWLRQLQJ DQG +2: WR 
LPSURYH LW Ds Lt underpins everything from behaviour to 
social to engagement. Executive functioning refers to the 
part of your brain that organises, prioritises and regulates 
emotions.  +owever, , prefer to refer to it as the 
Air Traffic 
Control�
 Ds just like air traffic control has to manage 
thousands of planes on countless runways with perfect 
timing, students have to manage information and 
distractions.

,mpaired Executive Function can impact significantly on 
children with autism spectrum disorder¶s ability to learn and 
engage in busy learning environments.

Students may not struggle with all areas of Executive 
Functioning to the same degree. ,t is important to identify 
which areas the child needs supports, and put in place 
strategies to support and develop this skill. , find that if the 
child has had an assessment by a psychologist it is worth 
checking which areas were identified as impaired and then 
using these results to help guide the strategies used to 
improve their executive functioning.

, find that strategies to address Executive Functioning are 
often helpful for ALL students but are particularly 9,TAL for 
students with AS'/A'+' in making a difference to their 
learning, behaviour and social skills. 

Fortunately, we can improve executive functioning skills 
through a range of strategies, below are some examples.

�� (motLonaO &ontUoO ± This is where they have difficulty 
with behavior and emotional control.  This can look like 
difficulty waiting for a turn, getting frustrated easily, off task 
behaviours, overreaction to the smallest things (e.g. not 
being first), becoming overwhelmed or meltdowns. 
How to Improve Emotional Control

v Sensory tools, break cards, take a break tables,
v Emotion Cards that communicate how they are feeling 

and what to do to repair emotions.
v Resources like ³The .ids *uide to %eing Awesome 

and in Control´ are full or great strategies for teaching 
emotional regulation see $vailable at 
www.suelarkey.com.au

v Social Scripts that help students with turn taking, 
waiting, putting hand up to wait for a turn. See pg 3 on 
+ow to write Social Scripts 

�� ,mSuOse &ontUoO ± This can be calling out, distracting
others, aggression /fighting, rushing through activities without
checking or inconsistency with following rules.
How to ImSrove ,mSulse &ontrol

v Redirection - telling them ³what do do´ not ³not what to
do´ i.e. ³Put your hand up´ rather than ³1o Calling out´

v Social Scripts that explain how to put up hand, rules for
playrgound and group work ± see page x +ow to :rite
Social Scripts

v Prewarn about rules and expectations in specific
situations : use visuals where possible

3. 3OannLng and 3ULoULtLsLng ± This is where they have difficulty 
deciding the steps needed to reach a goal order of importance. 
As a result they may get no work done, be easily distracted, 
avoid tasks and may be easily overwhelmed. They may also 
have trouble seeing the main idea and easily go off topic
How to ImSrove 3lanninJ 	 3rioritisinJ

v 9isual Planning Supports such as: Mindmaps, Rubrics,
v Support Staff spending individual time with the student to 

help break down tasks down, prioritise 	 plan
v Using Calendars, 'iaries (make sure have set times to 

write in and check)
v %reak Tasks into set up small achievable steps, tick off 

each step when completed

4. 2UganLsLng ± This includes ability to keep track of information 
and things.
How to imSrove 2rJanisation

v Systems in place for organi]ation i.e.own hook in bag area 
away from busy areas

v Minimising equipment and books i.e. one book/folder or 
limiting the si]e of pencil case and its contents

v Take Photos of how desk/locker/bag should look so remind 
them where things go

v +elp write down plans and thoughts and organi]e logically.

5. 7asN ,nLtLatLon ± This often looks like a student sitting doing 
nothing, being oppositional ³, am not doing it´ or procrastinating 
(need toilet etc.). :hen in actual fact they are often just so 
overwhelmed they don
t know how to start.
How to ImSrove TasN ,nitiation

v *ive a Partner to work with, who can model what to do
v Limit and write down instructions where possible
v Simplify :orksheets
v Traffic Light Strategy pg 2

6. )Oe[LELOLt\ ± They often don¶t like to change or stop in the 
middle of an activity. They don¶t see other options or solutions 
and often don¶t understand what is being asked of them. This 
can result in arguing, getting frustrated /angry and meltdowns. 
Often take things literally. 6ee Theory of Mind pg 12
+oZ to imSrove )lexiEility

v Timers to pre-warn when to finish.
v Routines/Schedules ± Understand their need to know what 

is happening when.
v Pre-warn about changes (people and events) Explain :+< 

changing and :+AT replacement i.e. Mum is picking you 
up today as *randma is at the 'octor

v Use Social Scripts that give clear descriptions of what is 
going to change/new and what , need to do. 6ee Sg 3

7. :oUNLng 0emoU\ ± This is the inability to hold information in 
their mind and use it to complete a task. Struggle with multi-step 
tasks, remembering directions, taking notes or understanding 
something you¶ve just explained to them.
How to ImSrove :orNinJ 0emory

v 9isuals -The more visuals the better
v Model - S+O: what you want, 'on¶t Tell
v Co-actively do activities: learn best %< 'O,1* and being 

involved in learning ie hand over hand for handwriting. �
v Slow it down, %reak it 'own (instructions etc)
v *et them to repeat in own words instructions/direction 

:ant to OeaUn moUe aEout ([eFutLve )unFtLonLng"
My FA9OUR,TE book is 
Executive Function 'ysfunction
 by Rebecca Moyes
ü Containing a wealth of helpful information as well as tried-and-tested strategies
ü describes the cognitive processes that make up the executive functions 
ü Using real examples, she describes how difficulties in each of these areas may manifest
ü�Offers practical hints, tips, and accommodations for supporting children at both home 	 school

CO'E: %��� 
���.�� (plus P 	 +) 
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RESOURCES: Recommended teaching resources 8
----------------------------------------------------------------------------------------------------------------------------------- 
The Ultimate Guide 
to School and 
Home 
By Sue Larkey & Anna 
Tullemans 

CODE B96  $44.95 

Teacher 
Assistants Big Red 
Book of Ideas 
By Sue Larkey & Anna 
Tullemans 

CODE B15  $39.95 

Teacher 
Assistants Big 
Blue Book of Ideas 
By Sue Larkey & Anna 
Tullemans 

CODE B16  $39.95 

Developing Social 
Skills 
By Sue Larkey & Gay 
von Ess 

CODE B18  $39.95 

Making it a 
Success 
By Sue Larkey 

CODE B01  $39.95 

Practical Maths 
Programmes 
By Jo Adkins & Sue 
Larkey 

CODE B07  $44.95 

Practical 
Communication 
Programmes 
By Jo Adkins & Sue 
Larkey 

CODE B19  $39.95 

Practical Sensory 
Programmes 
By Sue Larkey 

CODE B05  $44.95 

Visual Maths 
Addition Set 
By Jo Adkins & Sue 
Larkey 

Magnetic Maths Cards 

CODE O07  $49.95 

The Essential 
Guide to 
Secondary School 
By Sue Larkey & Anna 
Tullemans 
REVISED & EXPANDED 
CODE B02  $44.95 

The Early Years 
By Sue Larkey & Gay 
von Ess 

CODE B04  $39.95 

Tips for Toileting 
By Jo Adkins & Sue 
Larkey 

CODE B17  $29.95 

The Asperger 
Teen’s Toolkit
By Francis Musgrave 

CODE B167  $29.95 

Be Bully Free 
By Michael Panckridge & 
Catherine Thornton 

CODE B168  $29.95 

Pics for PECS CD 

CODE C02  $59.95 

Autism and 
Reading 
Comprehension 
By Joseph Porter 

*INCLUDES CD*

CODE B100  $54.95 

How Do I Teach 
This Kid to Read? 
By Kimberley Henry 

*INCLUDES CD*

CODE B47  $28.95 

Autism and 
Everyday 
Executive 
Function 
By Paula Moraine 

CODE B169  $37.95 

From Anxiety to 
Meltdown 
By Deborah Lipsky 

CODE B59  $39.95 

MUST HAVE BOOK!!! 

No More 
Meltdowns 
By Dr Jed Baker 

CODE B26  $24.95 

Temple Grandin 
DVD 
By HBO Films 

CODE D09  $26 

Behavior Solutions 
for the Home and 
Community 
By Aune, Burt & Gennaro 

CODE B102  $24.95 

Behavior Solutions 
for the Inclusive 
Classroom 
By Aune, Burt & Gennaro 

CODE B36  $24.95 

More Behavior 
Solutions In and 
Beyond the 
Inclusive 
Classroom 
By Aune, Burt & Gennaro 
CODE B37  $24.95
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Aspergirls 
By Rudy Simone 

CODE B64  $37.95 

Kids in the 
Syndrome Mix 
By Martin L Kutscher MD 

CODE B91  $43.95 

Ten Things Every 
Child with Autism 
Wishes You Knew 
By Ellen Notbohm 

CODE B43  $28.95 

Asperger’s 
Syndrome: A 
Guide for Parents 
and Professionals 
By Dr Tony Attwood 

CODE B12  $37.95 

The Complete 
Guide to 
Asperger’s 
Syndrome 
By Dr Tony Attwood 

CODE B13  $50.95 

Autism Spectrum 
Disorder and De-
escalation 
Strategies 
By Steve Brown 

CODE B136  $38.95 

Exploring Feelings 
By Dr Tony Attwood 

CBT to Manage Anxiety 
CODE B21  $29.95 

CBT to Manage Anger 
CODE B22  $29.95 

Starving the 
Gremlin Series 
For Ages 10+ 
By Kate Collins-Donnelly 

Anxiety B106  $35.95
Anger B107  $35.95
Stress B108  $35.95
Exams B165  $35.95

Starving the 
Gremlin Series 
For Ages 5-9 
By Kate Collins-Donnelly 

Anxiety B109  $35.95
Anger B110  $35.95

The Kids’ Guide to 
Staying Awesome 
and in Control 
By Lauren Brukner 

CODE B111  $35.95 

How to be a 
Superhero Called 
Self-Control 
By Lauren Brukner 

CODE B142  $35.95 

Self-Control to the 
Rescue 
By Lauren Brukner 

CODE B163  $35.95 

Socially Speaking 
By Alison Schroeder 

BOARD GAME 
CODE O05  $84.95 

BOOK 
CODE B27  $72.95 

The New Social 
Story Book 
By Carol Gray 

*INCLUDES CD*

CODE B61 $�9.95

How to Stop Your 
Words from 
Bumping into 
Someone Else’s
By Anna Tullemans & 
Rhonda Dixon 

CODE B08  $29.95 

The In-Sync 
Activity Card Book 
By Carol Kranowitz & 
Joye Newman 

CODE B161  $34.95 

The Motor Skill 
Flip Book Program 
By Sally McNamara 

CODE B137  $54.95 

Songames for 
Sensory 
Processing 
By Aubrey Lande & 
Bob Wiz 

*INCLUDES CD*

CODE B76  $39.95 

Gus the 
Asparagus 
By Kaylene Hobson & 
Ann-Marie Finn 

CODE B143  $25.95 

I am an Aspie Girl 
By Danuta Bulhak-
Paterson 

CODE B144  $25.95 

Can I Tell You 
About Autism? 
By Jude Welton 

CODE B31  $22.95 

For more information, to request a free catalogue or order online go to www.suelarkey.com.au 
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The Panicosaurus 
By K I Al-Ghani 

CODE B39  $33.95 

The Red Beast 
By K I Al-Ghani 

CODE B38  $33.95 

Disappointment 
Dragon 
By K I Al-Ghani 

CODE B41  $33.95 

The Panicosaurus 
By K I Al-Ghani 

CODE B39  $33.95 

All Cats Have 
Asperger 
Syndrome 
By Kathy Hoopmann 

CODE B10  $25.95 

All Dogs Have 
ADHD 
By Kathy Hoopmann 

CODE B14  $25.95 

My Friend with 
Autism 
By Beverly Bishop 

CODE B55  $25.95 

Inside Asperger’s 
Looking Out 
By Kathy Hoopmann 

CODE B09  $25.95 

All Birds Have 
Anxiety 
By Kathy Hoopmann 

CODE B164  $25.95 

Time Timers 

20 cm Time Timer 
CODE TT1  $60 
7.6 cm Time Timer 
CODE TT2  $45 
Time Timer Plus 
CODE TT5  $75 

Token Reward 
Systems 

Small – 5 tokens
CODE O01(S) $5 
Large – 10 tokens 
CODE O01(L) $10 

Portable Schedule 
with Digital Timer 

CODE O02  $15 

Visuals not included. 

Sensory Mat 
CODE ST33 $50 

Emotichew Bangle 
CODE ST38 $20 

Hexichew 
CODE ST39 $25 

Chew Stixx 
CODE ST34 $13 

Chewy Tubes 
CODE ST11 $13 

Pencil Grips 
CODE O03(C) $3.50
CODE O03(PG) $3.50 
CODE O03 $3.50

Chewigem Necklaces 
DISC/DROP ST28 $25
DOG TAGS ST30 $25

Chewigem Bangles 
TEEN ST31 $20 
CHILD ST37 $20 

Chew Stixx Pencil 
Toppers (Pack of 2) 

PLAIN ST25 $13 
SHAPES ST26 $13 

Stretch Frogs 
CODE ST04 $3 

Punki Wrist Bands 
CODE ST22 $3 

Thinking Putty 
CODE ST03 $4 

Improbable Construct 
CODE ST01 $6 

Slinky Key Chain 
CODE ST07 $4 

Liquid Timer 
CODE ST17 $10 

Sensory Stixx 
CODE ST32 $13 

Fidgipod 
CODE ST02 $18 

Tactile Tiger Brush 
CODE ST35 $13 

Senso Brush 
CODE ST12 $13 

Spinning Tops 
CODE ST05 $1 

:RRGHQ 0DVVDJHU 
CODE ST14 $4 

Water Balls 
CODE ST10 $3 

Smiley Face Stress Ball 
CODE ST23 $3 

More Sensory Resources 
Available Online�
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HOW TO ORDER 

RESOURCES: 

Order online or download 

an order form at 

www.suelarkey.com.au 

Complete the order form 

and post it to: 

Education Events PTY Ltd 

PO Box 20 

Artarmon, NSW 1570 

OR fax your order to: 

1300 656 408 

MAKING PAYMENTS: 

x credit card 

x by cheque 

x on invoice by direct credit, 

cheque or credit card 

NEW ZEALAND ORDERS 

For NZ pricing and ordering go to 

www.suelarkey.co.nz 

BOOKS ON APPROVAL: 

Schools may order books on 

approval for 14 days. 

Two Online Accredited Courses 
Anywhere, Any Time, Any Device

Course 1 

Dr Tony Attwood - Psychologist 
Autism Spectrum Disorder: A different 
way of thinking, learning and managing 
emotions. 

Course 2 

Sue Larkey – Teacher
Understanding Autism Spectrum 
Disorder: Teaching Strategies and 
Behaviour Support 

9 Both courses complement each other with very little overlap. 
9 Recommendations: 

x For full comprehensive understanding of ASD do both: Course 1 + Course 2 
(10 hours) 

Dr Tony Attwood Sue Larkey 

Free Webinar –
What is ASD and How to Use this 
Knowledge to Succeed 

Free Webinar –
Increasing Engagement and 
Participation 

Available: �� -XO\-�� $XJXsW 2018  $YDLODEOH� �� -XO\��� $XJXsW ���� 
In this 40 minute online course you 
will learn: 
9 The seven parts of the Criteria 

for diagnosis of ASD and what 
this means for teachers, 
parents and professionals. 

9 Profile and characteristics of 
Girls with an ASD. 

 In this 45 minute online course you 
will learn: 
9 Key Strategies to Increase 

Engagement and Participation. 
9 Increased Understanding of 

How Children/Students with 
ASD Learn. 

Course 1  Course 2  
Available: �� $XJXsW 2018 (�0 weeks) $YDLODEOH� �� $XJXsW ���� ��� ZHHNs�
Dr Tony Attwood – Autism
Spectrum Disorder: A different 
way of thinking, learning and 
managing emotions. 

Sue Larkey – Understanding
Autism Spectrum Disorder: 
Teaching Strategies and 
Behaviour Support 

In this five hour online course you 
will learn: 
9 Cognitive Abilities: A different 

way of thinking and learning. 
9 Managing Challenging 

Behaviour. 
9 Managing Feelings: Cognitive 

Behaviour Therapy and its role 
in providing greater strategies 
to manage emotions and 
behavior. 

9 The Emotional Tool Box, What 
it is and how to use. 

9 Special Interests: Origins and 
constructive strategies. 

9 Strategies to Improve Social 
Understanding and Friendship. 

Accreditation – 5 hours

In this five hour online course you 
will learn: 
9 Key Strategies from Pre-school 

to Secondary. 
9 Teaching Strategies for School 

and Home. 
9 What is ASD, ADHD, ODD, 

SPD. 
9 Promoting Understanding with 

Peers. 
9 Strategies for Social Skills and 

Playgrounds. 
9 How to Increase Engagement 

and Learning Outcomes. 
9 Behaviour Support Strategies: 

Anxiety, Sensory and 
Tantrums. 

Accreditation – 5 hours

To register or for more information go online to http://elearning.suelarkey.com.au 

5 hours of NESA Registered Professional Development for the maintenance of 
accreditation at Proficient Teacher/Professional Competence, ACT (TQI), VIC
(VIT Maintenance) & QLD, SA, WA, TAS, NT to Australian Teachers 
Standards. Certificate issued at successful conclusion of the course.

All prices in this Newsletter are in Australian Dollars and include GST. Postage and 
packing is additional. Please refer to our order form and website for postage rates. 
Prices are valid at the time of publishing but subject to change without notice. 
For New Zealand prices go to www.suelarkey.co.nz. 

No Overlap
No Overlap

http://www.suelarkey.com.au
http://www.suelarkey.co.nz
http://elearning.suelarkey.com.au
http://www.suelarkey.co.nz
http://www.suelarkey.com.au
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Theory of Mind 
Many people on the autism spectrum have difficulty with social 
skills as they are not logical – rules change, JDPHs FKDQJH� 
people are your friend one day EXW not the next and children 
use language and phrases that FDQ EH confusing. In addition 
not being able to predict what people mean and understanding 
the context RI D sRFLDO sLWXDWLRQ can make social situations very 
frustrating. This is called ‘Theory of Mind’. Most children can 
pass a Theory of Mind test by age three, whereas most people 
with ASD have an impaired Theory of Mind. 
----------------------------------------------------------------------------------- 

“Theory of Mind is the ability to recognise 
and understand thoughts, beliefs, desires 
and intentions of other people in order to 
make sense of their behaviour and predict 
what they are going to do next. It has also 
been described as ‘mind reading’ or ‘mind 
blindness’. (Pg 112 ‘The Complete Guide to Asperger’s
Syndrome’ by Dr Tony Attwood) 
----------------------------------------------------------------------------------- 

Signs of an Impaired Theory of Mind 

• 3UREOHPs ZLWK H[SODLQLQJ RZQ EHKDYLRXUs
• 3UREOHPs ZLWK XQGHUsWDQGLQJ HPRWLRQs
• 'LIILFXOW\ XQGHUsWDQGLQJ WKHLU LPSDFW RQ RWKHUs
 HPRWLRQDO

sWDWH
• $Q[LHW\
• ([KDXsWLRQ LQ sRFLDO sLWXDWLRQs
• 0DNLQJ OLWHUDO LQWHUSUHWDWLRQs

2QH UHsRXUFH WKDW , ILQG KHOSIXO WR KHOS LPSURYH 7KHRU\ RI 0LQG 
DELOLWLHs Ls What Did You Say? What Did You Mean? 7KLs book 
FRQWDLQs over 100 metaphors and can be used with the whole 
family or class. 

Language that does not mean what it OLWHUDOO\ says can 
FRQWULEXWH to the stress experienced by children with ASD. 
Many of you would have heard stories where children took 
comments sXFK Ds �to put their skates on” RU “pull their socks 
up” OLWHUDOO\� WKHsH DUH KDUPOHss PLsXQGHUsWDQGLQJs� +RZHYHU� 
there are some metaphors that can FDXsH GLsWUHss OLNH� ³sFKRRO 

is breaking up at the end of the day” RU “Ms Green is going to 
bite your head off�” – these can actually make FKLOGUHQ 
frightened. (Try re-reading them and imagine you are literal – 
you would believe the school is falling apart at end of day) 

Taking language literally is much more than misunderstanding 
metaphors, it extends to taking words at face value and not 
understanding the inferred meaning behind questions. With 
questions like� “Can you count to ten?” DQG “Can you sit 
down"” children with an ASD will often just answer� “Yes” or 
“No” rather than realising WKDW they are meant to follow the 
instruction. Another H[DPSOH ZRXOG EH when a child picks up 
something they are not meant to have – you PLJKW say� “You 
can’t have that�” but they HAVE got it� 6o they will often then 
argue with you as they 
have
 it and WKXs you are wrong! At 
RQH RI my workshops a Mum had a huge “ahh haa” moment 
when I was discussing this SDUWLFXODU sFHQDULR and why kids 
with an ASD will call you a LI$R. 6KH UHDOLsHG that her son 
was not being rude he was being HONEST! 

$QRWKHU JUHDW UHsRXUFH Ls WKH ERRN� Why Do I Have To"� 
ZKLFK Ls GHsLJQHG for children to understand why rules exist 
and how they make things work better. Establishing rules can 
be very frustrating for adults and children, and this book helps 
children understand why they have to! The book is under 
three main areas home, school and friends. It is a great book 
for children who have difficulty coping with the expectation of 
daily living, as well as for their parents and the professionals 
who work with them. 

Here are a few great examples found in the book: 
• Why do I have to listen to the teacher talking about

something I already know?
• Why do I have to rest when I am not tired?
• Why do I have to stop talking about things that I like?

Books to help improve Theory of Mind 
------------------------------------------------------------------------------------------------------------------------------------------- 
What Did You Say? What Do You Mean?: By Jude Welton 
Jude Welton looks at a hundred of the most common figures of speech in the visual workbook designed 
as a springboard for family and classroom discussions. Each figure of speech is accompanied by an 
illustration showing its literal meaning, which will help ASD children recognise and learn to enjoy 
metaphors and figurative language. 
CODE B45   $3�.��  (SOus P & H) 

Why Do I Have To?: By Laurie Leventhal-Belfer 
Why Do I Have To? looks at a set of everyday situations that provide challenges for children at home, 
with their friends, and at school. Empathises with children's wish to do things their way, explains clearly 
why their way does not work, and provides a list of practical suggestions for how to cope with these 
challenges and avoid feelings of frustration.  
CODE B46   $��.��  (SOus P & H) 

, KLJKO\ UHFRPPHQG \RX LQFOXGH 7KHRU\ RI 0LQG DFWLYLWLHs LQ 
\RXU KRPH RU sFKRRO WR sXSSRUW FKLOGUHQ ZLWK $6'� 

([FHUSW IURP :KDW 'LG <RX 6D\" :KDW 'LG <RX 0HDQ"

Making it a Success with Sue Larkey - Term 3 2018  - www.suelarkey.com.au
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Eye Contact v.s. Eye Gaze

Eye Contact 

,
ve had a lot of questions in regards to eye contact and 
understandably so since eye contact is an important part of 
communication and socialisation. ,t demonstrates an 
awareness of and interest in the other people. +owever, for 
children with AS' it doesn¶t come naturally and has even 
been reported as 
painful
 by people ZLWK AS' to look at 
people¶s eyes. ,n many cases when children are not looking 
at people¶s eyes /faces, people assume the child is not 
paying attention or listening. +owever, we must be cautious 
not to assume WKDW not looking PHDQs not listening, in fact 
many children report listening best with their eyes closed or 
when they look away.

Teaching eye contact is very difficult, as in society when we 
communicate we actually use an µeye ga]e¶ rather than eye 
contact �sWDULQJ LQWR H\Hs�. ,¶ve had students who have been 
taught eye contact rather than eye ga]e, they then tend to 
stare deep into your eyes, which people generally find very 
uncomfortable too. , prefer to teach Eye *a]e through 
looking at people¶s faces rather than directly at the eyes. 
Some children are best if you choose a specific part of the 
face, like ears, eyebrows, mouth RU nose. ,t is an important 
skill to teach students to look in the direction of the speaker 
and at their face if possible.

Recommended Strategies to Encourage Eye Contact 
9 Model appropriate eye contact with your child� always turn 

to look at your child when you talk to them. 
9 %ring object/toy up to your eye level to encourage your 

child to look. ,nitially they may only look at the toy but 
gradually some eye contact will emerge. 

9 Sometimes gently touching your child¶s chin can be a 
reminder to look BUT DO NOT DRAG <285 &+,/'¶6 
FACE ROUND to make them look. 

9 Stand in front of your child when they are on the 
swing/rocking horse etc. Occasionally stop the swing and 
say ³Ready, set´ ± wait a few moments in the hope that 
they may look at you and then immediately say ³*o´. As 
they turn to look at you more readily you can encourage a 
vocalisation for ³*o´. 

9 %lowing bubbles, and then waiting, is often a successful 
way of eliciting eye contact. 

9 Use a variety of ways to gain your child¶s eye contact. 'o 
not constantly nag him with ³Look at me, look at me´.

9 Some children feel more comfortable when engaged in a 
gross motor activity, e.g. on the swing, having a tickle. 
The child may give spontaneous eye contact during these 
activities.

Tracking Skills 

A great starting point before teaching eye contact/ga]e is 
tracking. Some children need to be taught to µtrack¶ or follow 
an object with just their eyes, as they tend to move their 
whole body to look. Tracking is important skill Ds LW Ls used in 
everything from following a visual schedule to reading� 

Recommended Strategies to Teach Tracking/Scanning
8VH D UDQJH RI DFWLYLWLHV WR HQFRXUDJH FKLOGUHQ WR XVH WKHLU 
H\HV WR WUDFN VFDQ H�J�
9 %lowLQJ bubbles, WKURZLQJ feathers in the air, balloons. 
9 Sparklers: move around and get child to follow. 
9 Torch activities: follow the light along the wall. Cover torch 

with different colours to make interesting. 
9 Toys that move on their own, remote, pull back and let go 

so eyes follow object. 
9 Roll a ball, extend range and length of rolling. 
9 Throw at target activities. 
9 %ooks: ,f the child likes books looking at the pictures can 

be great. Pop up books can be used if not as interested in 
books as these are often more interesting. 

9 Pu]]les: Start with their special interest and quick pu]]les 
where they just need to look quickly to complete pu]]le 
then build up. 

9 '9's/T9 shows can teach looking and scanning. 

Excerpt from Practical Communication Programmes by Jo 
Adkins and Sue Larkey (Pg 45 and 46). 

0ost 3oSuOaU 5esouUFe IoU 7eaFhLng Ln the (aUO\ <eaUs 
----------------------------------------------------------------------------------------------------------------------------------- 
7he (aUO\ <eaUs� 7he )oundatLons IoU $// /eaUnLng 
%y Sue Larkey and *ay von Ess 
The Early Years has been designed as a µhoZ to¶ book that parents, teachers and carers can refer to for 
help in managing behaviour, promoting communication, establishing basic attending skills and for 
introducing new activities to young children with autism spectrum disorder or developmental delays. Full 
of practical ideas to give children with AS' and other developmental delays the .E<S to learning. 
Teaching to play, write, draw, imitate etc. Toileting training, community access, etc. To sit, ask for help, 
wait, play, attention to task, sign songs, etc. *reat easy to photocopy programmes. 
CO'E %��   ������ �SOus 3 	 +�  
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1. Find a mentor. The one shared trait in every story is that
each person was encouraged and ‘stretched’ just outside
of their comfort zone by at least one adult in their life,
which helped keep them from falling into “chronic learned
helplessness”. (Pg 26). This can be parent, teacher,
neighbour, employer or extended family. The mentor
needs to be a “positive role model, a source of advice or
information, and someone who ‘expects’ effort and
accountability.” (Pg 33).

2. Be your kid’s coach or find one for them. A coach is
different to a mentor as they are actually teaching them
concepts. (Pg 139 and 140 give some good strategies
about how to find a coach and what to look for.)

3. Adults (parents and mentors) must take the lead or it will
not just happen (this is everything from learning
independent living skills to a career). Chapter 4 gives
many examples of why the ASD teen can get ‘stuck’ and
you may need to assist them to break out of chronic
anxiety and a ‘don’t care’ attitude.

Teen Years and Beyond 
I have had many parents and educators requesting resources 
and tips for teens and young adults. I agree it is hard to find 
information and resources for how to guide and support this 
age group. I am thrilled to find a resource whose aim is “to
increase the odds that your child grows into an adult with a 
rewarding, meaningful life” (xiii). Dr Temple Grandin and 
Dr Debra Moore 

The Loving Push by Dr Temple Grandin and Dr Debra 
Moore is a must read. 

What I enjoyed about the The Loving Push is that it was 
written using a mixture of personal and professionally 
researched based ideas. It weaves together the stories of 
several young people who are on the autism spectrum and 
their parents. The accounts describe overcoming and working 
through their challenges to become increasingly capable of 
independent living. It includes the setbacks, disappointments 
DQG dark moments as well as successes and advancements. 

The best part of this book is the HOPE and ideas it gives, 
WKURXJK telling inspiring, real stories. 

I love the honesty in this book and I agree with the authors 
that we all have to remember “few of us achieve goals via a 
straight, smooth path. We encounter unexpected and 
frustrating obstacles along the way.” (Pg 46) 

There are hundreds of great tips and ideas in this book; in fact 
I have had great difficulty selecting my 1� Top Tips (every 
page seems to have a new gem). 

Sue Larkey’s Top 10 Tips to Increasing 
Success for Teens and Adults 

Help to set realistic goals and provide support to figure out
how to achieve those goals (Pg 45). This is where the
mentor can play an important role sharing their own
experiences and guide them to set their own goals. Spell
out goals and connect the dots. It may be obvious to you,
but it probably won’t even occur to them (Pg 45). For
example, they may not be interested in organising a visit to
Vocational Education, but if you get a course catalogue,
walk the campus, go to the bookshop, organise a meeting
with Disability Office or key staff they can start to see what
is available and how the course can lead to something of
interest to them.

5. Start small – slowly introduce new ideas and experiences.
6. Give them clear start dates and deadlines to complete

each step. Help them understand the consequences of not
doing it by the deadline. For example, this can be to enroll
in singing lessons or cook dinner – if you don’t enroll in the
singing class you will need to wait another six months for
the next course. (Pg 73 has some great examples of
natural consequences).

7. Start early and build up skills that will endure – this
includes everything from social skills, self-regulation,
setting goals, friendships, life skills.

8. Just do it. “To get Autistic kids to progress, they must DO
things, not just talk about them” (Pg 73). They don’t have
to love it – they just have to do it! This can include
exercise, work, independent living skills, study, etc.

9. Magic can happen when you introduce them to new things.
Stretch them out of their comfort zones.

10. Stay strong – don’t let your child’s fears and setbacks
detract from continuing to plan and take action. For
example, if they get fired from their job that is okay lots of
people get fired. Allow them a few days to process and
then get in to action to move forward. They recommend
this should include calling employer to find out why they
were fired and what skills they need to work on.

Temple Grandin Movie
Temple *randin is an ama]ing woman with autism and this movie on her life� For those 
of us involved in some way with autism this movie is truly inspirational. 0ake sure you 
have tissues on hand�
:hat maNes thLs movLe a 0867 6(("

v The insights into how she perceives the world is fantastic. Particularly her sensory
needs

v Temple is SO inspirational.
v +er mother¶s courage to never give up, even when she was told to institutionalise her.
v +er wonderful extended family, including an aunty who really understood Temple. ,

love the way she put a label on her bedroom door saying ³Temple´.
v *reat quote ³She¶s different not less´.
v The way her mother explains ³social´ situations (Christmas party, Funeral etc
v The importance of a mentor (in her case teacher) that captured her passions and

understood how to engage her in learning.

�.

CODE: D09 $26 (plus P & H) or 
Free for Orders over $200 in 
August 2018
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----------------------------------------------------------------------------------------------------------------------------------- 

Online Courses in 2018 

If you can’t make it to one of my live workshops you can now 
experience the same course online. Broken into five modules 
to watch at a time and place that is convenient to you. For 
more information see page �0 and to register go to 
http://elearning.suelarkey.com.au. 
-------------------------------------------------------------------------- 
Dr Tony Attwood 2018 

Tony is an outstanding communicator and brings the quality of 
compassion and technical background as a clinical 
psychologist. He is the author of bestselling books on ASD. 

-------------------------------------------------------------------------- 
In-House Professional Development/Staff 
Training Days 

Sue Larkey is available for in-house professional development 
and training days. For more information or for Sue to come to 
your school email Dearne at: dearne@suelarkey.com.aX

-------------------------------------------------------------------------- 
Endorsement Provider 

Accreditation Australian Professional Standards for Teachers 
Endorsed Provider of NESA (NSW) and TQI (ACT) 
 (For more information refer to flyers on website). 
-------------------------------------------------------------------------- 
Facebook 

Please join me on Facebook for workshop dates, quick tips 
and lots of practical strategies. 

-------------------------------------------------------------------------- 
E-Newsletter

Sue Larkey’s postal newsletter has now moved to an online 
version only. Not receiving this Newsletter via email? Then 
simply completely the newsletter form online at 
www.suelarkey.com.au to be added to our online database. 
We’ll then email you a link to download the Newsletter when it 
is released. You will also receive regular e-zines full of 
practical strategies and top tips. 
-------------------------------------------------------------------------- 

Term � 2018 Workshops 
----------------------------------------------------------------------------------- 
New South Wales 

Fri �0 Aug Armidale
1ewcastle (Tony Attwood) 
Sydney � Campbelltown 
Sydney � Hornsby 

Fri �� Aug 

VLFtoria
%allarat (Tony Attwood) 
Mulgrave (Tony Attwood)

Queensland 
Mackay
%risbane (Tony Attwood) 

Thurs � Sept           
Fri � Sept

Thurs �� Sept        
Fri �� Sept 

-----------------------------------------------------------------------------------
Limited places available please register ASAP 

To reserve your place or have a registration form sent to you 
email Dearne at dearne@suelarkey.com.au or go to 
www.suelarkey.com.au
For more workshop dates and locations visit 
www.suelarkey.com.au 

----------------------------------------------------------------------------------- 

Sue Larkey Author and Consultant

Sue Larkey is uniquely positioned within the education system 
having both taught as a primary school teacher and special 
education teacher. Sue has taught students with autism 
spectrum disorder in the mainstream and at a specialist 
autism school. She combines this practical experience with 
extensive research, having completed a masters in special 
education and currently undertaking a doctorate in education. 

----------------------------------------------------------------------------------- 

Book your place NOW and pay 
closer to the workshop. 

Email Dearne at 
dearne@suelarkey.com.aX, or
go to www.suelarkey.com.au  

Thurs �� Aug 
Fri �� Aug 

http://elearning.suelarkey.com.au
mailto:dearne@suelarkey.com
http://www.suelarkey.com.au
mailto:dearne@suelarkey.com
http://www.suelarkey.com.au
mailto:dearne@suelarkey.com.au
http://www.suelarkey.com.au
http://www.suelarkey.com.au
http://www.suelarkey.com.au
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